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THE PROBLEM INVOLVED IN THE STUDY 
1. Statement of the Problem 
This study was planned with two basic objectives: the 
first was to determine the organizational status of the pro-
gram of studies in the secondary schools of Massachusetts, 
and the second to determine whether there is any correlation 
between the program of studies and certain data in the daily 
time schedule. In order to analyze these two objectives, a 
survey of the Massachusetts Secondary Schools was planned. 
2. Statement of Methods Used to Gather Data 
The following procedures were used in conducting the 
survey: 
1. The writer made a random sampling of the high schools 
in the state. The selection of schools was made by 
soliciting every other high school listed in the 1954 
Educational Directory of the Commonwealth of Massa-
chusetts. Using this method, 125 of the total number 
of high schools were chosen. (See Appendix I for the 
names of these schools.) 
2. An Inquiry Form was prepared. This form was divided 
into three sections: the first dealing with the 
administrative organization of the school, the second 
part inquiring into the practices followed in the 
daily time schedule and the third section concentrati~g 
2 
on the program of studies. (See Appendix II.) 
3. A letter or transmittal was prepared to accompany the 
inquiry form, requesting that the principal complete 
the form and also send a copy of the program of studies 
for his school with the completed form. (See Appendix.} 
4. On November 16, 1954 the letter of transmittal and 
inquiry form were 'sent to the 125 secondary school 
,~-. 
principals. 
5. After three weeks the writer discarded the idea of 
needing to send a follow-up letter to the principals . 
not returning the inquiry form and program of studies, 
since he had already a 76.8 per cent return. 
6. The data received were tabulated and analyzed according 
to the following procedure: 
brl a '' sheet of engineers' . drafting paper 22 inches by 
36 inches a chart for tabulating the data was prepared. 
A vertical column was used f .or each objective topic 
listed in the survey inquiry form. The inquicy forms 
were sorted and the schools divided into two groups, 
the reorganized and the traditional 8-4 school systems. 
Within each of these groups, the s.chools. were arrang~d 
from the largest to the smallest based on the average 
grade enrollment. The' :'ttibulating sheet was set up so 
as to have sub-total figures ·for both the large and 
small reorganized and i-4 systems, as well as totals . 
for all schools in each group. The last horizontal 
column on the sheet was the grand total for all of 
the schools participating in the survey for each 
objective item appearing on the inquiry form. 
3 
7. Relatively simple tables were prepared to show rela-
tionships and data determined from the tabulation of 
the inquiry forms. 
8. After summaries of the findings were made a copy of 
the results was sent to each of the high school prin-
cipals who had previously participated in the study 
and indicated his interest in the results. (See 
Appendix III.) 
9. Samples of programs of study considered indicative 
of the trend for a general education used in some of 
the secondary schools of Massachusetts were included 
in the study. (See Appendix IV.) 
CHAPTER II 
REVIEW OF RELATED LITERATURE 
1. Historical Development of 
Secondary School Curricula 
In our secondary schools today we find seven di:f'ferent 
!I types of curriculum organization representing the programs 
of study in the American high schools. These various curri-
cula have evolved as a result of the historical development 
in the establishment of secondary education which began with 
the first Latin Granunar School of Boston in 1635. Many other 
Latin grammar schools were founded during this era as the -pil-
grim colonies spread throughout the New England coast. These 
schools were actually a mimicry of the traditional European 
secondary school, and had as their primary function the pre-
paration of a select few for college work with the emphasis on 
Latin, Greek and Religion. By the middle of _ the eighteenth 
century, colonization in America had spread up and down the 
Eastern coast and with this expansion the needs and attitudes 
of the people concerning education changed considerably. 
Leaders of this era, such as Benjamin Franklin, wanted a more 
practical education f'or the youth; one that co~·ld be made 
!/Leslie L. Chisholm, The Work of' the Modern High School, 
The Macmdllan Company, New York, 1953, p. 335. 
-4-
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available to a larger number o~ them. This was accomplished 
in 1735 with the ~ounding o~ Franklin's Academy in Pennsyl-
vania which was the first of many such academies, whose main 
accomplishments were a broadening of the curriculum to include 
more practical subjects, less emphasis on religious subjects 
and the beginning of secondary education ~or girls. Another 
achievement of the academies was the breaking of the inflexible 
and unchangeable curriculum which the Latin granunar school had 
established. The academies were privately owned and charged 
tuition which made it either impossible or extremely difficult 
for children of the majority of the people to attend secondary 
school; therefore the need for free public secondary school 
education became very urgent. The impetus for free public high 
schools was received when the English High School of Boston was 
established in 1821, thereby initiating the movement for free 
public secondary schools. By 1890 the free public high schools 
were considered as a continuation of the free elementary 
school program. 
2. The Reorganization of Secondary Education 
With the struggle for free secondary education won, the 
challenge was to "--to break the ultra-academic tradition and 
the ultra -exclusiveness that settled over the high schools of 
America, and thereby transform the school into schools of the y 
people dedicated to the welfare of all youth- ---." This has 
Yibid., p. 57. 
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not been an easy matter, and in fact has been accomplished 
only theoretically with many of our so-called modern second-
ary schools, which leaves a great deal to be accomplished in 
practiee. 
During the 1890's, a movement of tremendous significance 
began in the field of secondary education. This period com-
monly referred to as :'The Reorganization of Secondary Educa-
. . 
tion," resulted in the division of' the years that comprise 
- ~~ -·· . 
~. - . 
the work of the secondary education program. Our modern 
junior and senior high schools are a result of this reorgan-
ization program. The movement was not merely administrative 
in nature, but did include . the entire school program, with 
revised sets of educational objectives, curriculum organiza-
tion and training methods. 
3. A General Education for All Youth 
At this point the writer will proceed to show, through 
the various curriculum offerings, how the trend in practice 
has switched from unrelated subject-centered programs to 
functional 11 tailor made " student-centered programs of study. 
"The typical high school curriculum lacks proper planning and 
organization as it frequently consists of some 16 to 80 or 100 
subjects or courses usually with little or no functional 
.v 
relationships. 11 
A new trend in secondary education is found in the gradual 
transition from the subject-centered curriculum to a more in-
clusive general program, based upon citizenship, personal 
y Ibid p. 350 
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development, and planning. Individual guidance plays an impor-
tant role in conjunction with core courses, and subject matter 
courses in accomplishing this goal. The "core" of the curricu-
lum is considered as a constant at every grade level. This new 
trend in education actually got into full swing during the 
decade between 1930 and 1940 when educators were concerning 
themselves with a program of "general education." Up until 
this time secondary education was subject centered and dtinot 
include a consideration of student needs, interests, and 
aptitudes as the focal point for all learning. In the report 
of the Harvard Committee, "General Education For A Free Society", 
th goals of a general education seem to be realistically ex-
pressed by ••----help young persons fulfill the unique particu-
lar functions in life which it is in them to fulfill, and fit 
them so far as it can for those common spheres which as citizens 
and heirs of joint culture, they will share with others.'~ 
As this report points out~ these two objectives are not wholly 
separable even in idea, much less can preparation for them be 
wholly separate. This movement in general education gained a 
significant amount of headway during the years 1930 to 1941 
until the declaration of World War II. Curriculum developments 
along the theme of general education marked time, while the 
secondary schools turned their efforts to teachingpeople how to 
defend and protect their American way of life rather than how 
!/ Report of the Harvard Committee, General Education in A Free 
Society, Harvard University Press, Cambridge, Massachusetts, 
p. 4. 
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to prepare for life. The curriculum in most high schools be-
came strongly subject-centered with the addition of many 
courses in mathematics, science and pre-military training. 
Many principles of a general education took a back seat dur-
ing the succeeding five years; however, they survived this 
period of hibernation very well, emerging from it as benefac-
tors from the many valuable experiences which were gained for 
education during the training of army personnel. As a result 
of these experiences educators developed improved methods in 
testing and guidance services, as well as a much wider use of 
audio-visual materials, all of which gave new life to the pro-
gram of general education. 
4. Existing Types of Secondary School Curricula 
The writer mentioned previously the seven types of curri-
culum organization found in the public high schools of today. 
Each type seems to have developed as an advancement over exist-
ing curricula along with the historical establishment of 
secondary education. 
The Single Curriculum.--In the Junior High School we find 
a program of general education which is actually a continuation 
of the elementary school program. In grade 7 and 8 we do have 
a single curriculum, offering a broad general education for all 
youth. However, in the Senior High School a program of studies 
based on a single curriculum is very obsolete since it consists 
of one plan of subjects for all students. It is strictly sub-
ject-centered and can not be adjusted to meet the diversified 
needs, abilities and interests of the many types of students 
9 
found in the senior high schools of today. In the very early 
days of secondary schools a single curriculum was adequate for 
the select few who received the pre-college instruction, but 
certainly it has no place in a comprehensive high school of 
this day and age. 
The single type of curriculum dominated the secondary 
schools during the period of the Latin grammar schools and 
the days of the academies. There were no real significant 
21 
changes in the curriculum from 1820 to 1890. After the re-
port of the Committee of Ten in 1893, two new trends in cur-
riculum development appeared: the curriculum of free elec-
tives and the multiple curriculum. These two types of the 
curricula are in opposition to each other as far as organiza-
tion is concerned. 
Curriculum of Free Electives.--The curriculum of free 
electives is made up of a list of subjects from which the 
student· makes any choice he wishes, as long as he builds up 
enough credits for graduation. Certain subjects being required 
by state law must be elected by all students. The basic phil-
osophy underlying this type of curriculum was expressed by the 
Committee of Ten in the following: 
11
--that all subjects are of equal worth if properly 
taught, and that the choice of work should depend chiefly 
on the future plans of the student, together with the 61 particular background in the given fields of learning.":=! 
Obviously this program of free electives did not prove to 
be too popular, since in theory it lacks any real organisation 
for giving a person a well-rounded general education. In most 
~Leslie L. Chisholm, op. cit., p. 356. 
~Leslie L. Chisholm, op. cit., p. 358. 
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cases it provided a lopsided education. 
The Multiple Curriculum.--The multiple curriculum, re-
duced to its lowest terms, consists of several single curri-
cula offered in total as a program of studies, from which a 
student may select one. These individual curricula are 
quite often referred to as the college preparatory course, the 
general course, the commercial course, the home-making course, 
. the industrial arts course and many other variations. This 
type of curriculum varies from the single type curriculum 
only in that the student may choose his single curriculum 
from two or more curricula instead of pursuing the only course 
of study. Most often the student is also given the opportunity 
to select between alternative subjects and is allowed one or 
two minor elective choices. The multiple curriculum is highly 
organized as contrasted to the previously mentioned curriculum 
of free electives, and therefore is a comparatively easy thing 
to administer and schedule. The multiple type of curriculum 
achieved much popularity after the reorganization of secondary 
schools around 1900 and is still used today 1n many high schools 
especially in New England. Those educators who favor this type 
of curriculum organization maintain that it is definite and at 
the same time does allow for some flexibility within each course. 
However, the consensus is that it is subject centered, and does 
not allow for enough individual tailoring so as to meet the in-
dividual and common goals felt needed by all youth for a general 
education. 
11 
The Constants and Variables Curriculum.--The constants 
and variables curriculum departs considerably from the multiple 
curriculum. It is the opinion of the writer that a school is 
making progress when it adopts this type of school program, as 
it is a simple transition to change to some form of the core 
type of curriculum from this point. The constants and variables 
curriculum is still subject centered;however, it is not rigid 
and does allow for much individual tailoring. The subjects 
classified as constants are required of all students and are 
sometimes referred to as the 0 core" of the curriculum. "The 
idea of common experiences, as a basic requirement, has been 
. v 
carried over into the modern concept of the core curriculum." 
The variable subjects are sometimes required for a specific 
group of students. This usually is not the case, since the 
variable subjects are elected by students to round out their 
individual educational program. Chisholm states: 
"that the theory behind the constants and vari-
ables curriculum is that students should be provided 
a central or common type of training and at the same 
time be given opportunity beyond tha~point to choose 
work according to individual needs."~ 
The constants and variables type of curriculum offers effec-
tive individual guidance to all pupils arid results in every 
student having his own individual school program. It succeeds 
in dissolving the curriculum sections such as the college 
preparatory course, the commercial course and the others pre-
viously mentioned, which too many of our traditional high 
7/Hirold Alberty, Reorganizi~ The High School Curriculum, The 
Kacmillan Company, New~ork, 947, p. 154. 
§/Leslie L. Chisholm, op. cit., p. 363. 
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schools have clung to as a matter of life or death. The con-
stants and variables curriculum removes the various social 
stigmas so orten associated with curriculum divisions; and 
does much to pave the way for a real functional general edu-
cation program coupled with arrangements for individual needs 
and interests. 
The Major and Minor Curriculum. --Another type of curri-
culum organization# the major and minor plan, also disregards 
curriculum divisions. In this plan all students are required 
to pursue certain specific subjects for graduation and also 
choose a major and minor field. In essence, the theory behind 
this type of curriculum planning follows the same trend that 
was responsible for the constants and variabl~s curriculum. 
The Broad Fields Curriculum.--In the broad fields curri-
culum the switch has been made from subject centered to 
student-centered teaching, a transition that still continues 
to meet with much opposition. This curriculum is based upon 
organizing subject material into broader areas representative 
of student interests, problems and needs. The broad fields 
curriculum is an attempt to make education functional, and it 
seems to be a step 1n the right direction for disintegrating 
the present curricula based upon an accumulation or several 
subjects. Some people have interpreted broad fields as the 
integration of subjects rather than as the breaking of the 
walls between within a broad field, and reorganizing the 
material into units which are student-centered and thoroughly 
functional. 
13 
The Core Curriculum.--In conducting a survey of the status 




"The core curriculum programs which are function-
in the various schools and school systems through-
the nation are_quite varied in their scope, method 
organization. "y 
From reviewing the literature regarding the core curriculum 
the writer has concluded that all core programs can be clas-
sified into either of two basic plans: (1) a program of 
general education consisting of subjects required by all 
students, and (2) a curriculum which reorganizes the conven-
tional subjects by cutting across subject matter fields and 
then reorganizing these materials by unifying two, three or 
more subjects into one or more broader teaching units with a 
far reaching general theme. or these two trends the majority 
of curriculum specialists and teachers consider the major pur-
pose of the core curriculum as a general education for all 
youth. 
General education is concerned with a common body of 
growth experiences and accomplishments. It does not foster 
any· professional or specialized growth, but rather "it is a 
concerted effort to extend the conunon training of the elemen-
tary school upward, and to help future citizens of our demo-
cracy to develop better tastes, better opinions, better 
!Q/ 
attitudes and to become better voters." 
9/John Glenn, "The Core Curriculum", Unpublished thesis, Boston 
University, 1948, p. 1. 
!Q/W. Melvin Strong, "General Education 1n the Core Course," 
Clearing House, December, 1944, p. 214. . 
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Strong reports from a survey in which he conducted that 
all of the curriculum specialists who returned answers to the 
inquiry, "What is the major purpose for which a core course is 
put into operation? .. answered that the major purpose is general 
. lll 
education. He goes on to state: 
"General education represents a shift from subject 
matter as an end to the purpose of improving lives of 
pupils; from a pre-arranged curriculum prepared by the 
teacher, or curriculum experts, to cooperative planning, 
and from a single textbook to multiple texts and life 
situations. General education is concerned with those 
attitudes, understandings, appreciations, and relative 
values common to all irrespective of sex, social status 
or future vocation. The two variables that would control ! 
this general education are the needs and maturity of the 
child, and modern social conditions." 
Harl Douglas states: 
"A further development of bringing the high school 
curriculum up to date, is found in the core curriculum. 
This consists of the replacement of a multiple curricu-
lum with a single curriculum of required and elective 
subjects."W 
All of the existing variations of the core curriculum are 
based upon a general education for all youth. Alberty makes 
the following statement:. when referring to the core curriculum: 
"The term (core) is applied in some fashion to all 
or part of the total curriculum which is required of 
all students at a g1.ven level. 11.!J/ 
' • 
He has also classified all existing types of core programs into 
!!/Ibid., p. 216 
12/Harl Douglas, "The Modern High School Curriculum," The School 
Review, LXII, January, 1955, p. 17. · 
13/Harold Alberty, "Designing Programs to Meet the Common Needs 
07 Youth," The Fifty-Second Yearbook, of the National Society 
for the Study or Education, The University of Chicago ~ress, 
Chicago 3, Illinois, 1953, p. 119. 
I I ' 
I 
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six types, and designates each as Type-One Core, Type;..Two 
core and so on. The writer feels that these types as listed 
by Alberty contribute a great deal in helping to clarify 
much or the confusion existing in educator's minds when the 
term core curriculum is mentioned. For the above stated 
reason Alberty's classification or the six types of core 
organization will be presented in the order from which they 
deviate from the conventional compartmentalized subject organ-
W ization. 
1. The core consists of a number or logically organized 
subjects or fields or knowledge each of which is 
taught independently. 
Example: English, world history and general science 
are required at the ninth-grade level. They are 
taught without systematic attempt to show relation-
ships. 
2. The core consists or a number of logically organized 
subjects or fields or knowledge, some or all of which 
are correlated. 
Example: American history and American literature 
are required or all twelfth-grade students. When the 
history teacher 1s dealing with the Civil War, the 
English teacher introduces the literature of that 
period. 
3. The core eonsi.sts or broad problems, units of work 
or un1fy1ng themes whi.ch are chosen because they 
afford the means or teaching effecti.vely the basic 
content of certain subjects or fields of knowledge. 
These subjects or fields retain thei.r 1dentity, but 
the content is selected and taught with special 
reference to the unit, theme, or problem. 
Example: "Living .in the Community" is selected as a 
unit of work for the tenth grade. The unit is then 
organized in terms of such subjects as science, art, 
and social studies and may be taught by specialists 
or by one teacher. 
4. The core consists of a number of subjects or fields 
or knowledge which are fused or uniti.ed. Usually one 
!Yibid. p. 119. 
subject or ~ield (e.g., history) serves as the 
unifying center. 
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Exam~le: American history and American literature 
in t e eleventh grade are unified through a series 
of epochs, such as "The Colonial Period," "The 
Westward Movement," ."The Industrial Revolution." 
The unification may be extended to include other 
fields, such as arts, sciences, and mathematics. 
5. The core consists of broad, preplanned problem 
areas, from which are selected learning experiences 
in terms of psychobiological and societal needs, 
problems, and interests of students. 
Exam,le: A unit on "Healthful Living," in the 
twel-th grade, stresses the health problems of the 
group and how they are related to the immediate 
and wider community. The unit is teacher-student 
planned, but in terms of a basic curriculum 
structure. 
6. The core consists of broad units of work, or acti-
vities, planned by the teacher and the students 
in terms of needs as perceived by the group. No 
basic curriculum structure is set up. 
Example: An eighth-grade group, under guidance of 
the teacher, decides to landscape the school grounds. 
The activity meets criteria decided upon by the group. 
In a survey of the Public Schools of Harford County, 
Maryland, Billett stated the following as recommendations .for 
improving the program of studies in grades 9 through 12. !21 
"One big improvement can be made in grades 9 
through 12, by the simple act of eliminating all ready-
made curricula (general, academic, commercial, voca-
tional home economics, vocational agriculture, voca-
tional machine shop) ...••••••• Such curricula are 
obsolete holdovers from days when no real provisions 
for the individual needs o~ pupils (such as grouping 
pupils according to ability and aptitudes, providing 
special classes, and organizi~ and presenting courses 
on a differentiated unit basis) existed. Such curri-
cula operate to require pupils to take courses which 
they really do not need {for college entrance, vocational 
~oy 0. Billett, "The Secondary School Program." A Survey Qthe Public. Schools of Harford County, Maryland, Bel Air, 
Maryland, 1946. pp.64-65. 
preparation, or anything else) and toprevent pupils 
from getting courses which under sound guidance, they 
really need . 
1 '7 
••.•••.•• The accepted procedure today, ••.••.• is 
first to make all subjects elective under guidance. 
Each pupil's curriculum is then made up by selecting 
from all the offerings of the school, those courses 
and activities which will best meet his own individual 
needs . 
....•. Later, if and when the time comes that cer-
tain courses in certain fields have been recognized 
so as to be WORTHY, DIFFERENTIATED CONSTANTS 1n the 
programs of all pupils, then such courses may be re-
quired of all. Ultimately these new constants, pro-
perly differentiated and flexible, so as to provide 
for the individual differences of the pupils enrolled, 
will then properly form a large percentage of the 
courses taken by all pupils. They will become a real 
core curriculum which has been gradually arrived at 
and tested on the way, and not something hastily de-
vised and applied and all too likely to be repented 
of at leisure." 
The constants referred to by Billett would then include 
what Strong referred to as attitudes, understandings, appre-
ciations and relative values common to all irrespective of 
sex, social status or future vocation. (p. 13) 
Up to this point the writer has discussed the core curri-
culum as that aspect of the total program of studies required 
of all students at any grade level. This type of core is 
based on subjects and would be classified according to Alberty 
as Core-type one or Core-type two. This trend in core develop-
ment has achieved much popularity among educators, and is the 
core program which the writer feels is the most ideal and 
practical. More will be said about this program presently. 
The writer would like to discuss another significant trend 
in education which many educators consider as a core curriculum. 
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It is a further development in the basic idea of the broad 
fields curriculum and would be classified as Core-type three, 
four or five by Alberty. Exactly how to accomplish this kind 
of teaching is still a question of much discussion and doubt 
among teachers and curriculum experts. Alberty states: 
"This tendency (broadening the scope of subjects) 
has not stopped with the unification of various sub-jects within a given field, but has extended to the 161 disregarding of' the . boundaries among various fields . "~ 
He goes on to define the core as f'ollows: 
"Reduced to its lowest terms then, the core may 
be regarded as that aspect of the total curriculum 
which is basic for all students, and which consists 
of' learning activities that are organized without 
reference to conventional subject 11nes. 11 
When the core is organized on this basis it is usually 
given a larger block of time than a single subject, most 
often the equivalent of two consecutive class periods in the 
daily time schedule. 
Just as trends of curriculum development have lead to the 
core curriculum so also has the core curriculum passed through 
developmental stages in arriving at our present concepts. As 
previously stated the core curriculum exists today in many 
f'orms, the core in all cases being that aspect of the total 
learning activities which is required of all students at any 
one level in vertical organization. This assures a broad edu-
cation for all youth. The requirement of' English and some form 
of social studies are usually the subjects that are developed 
into one unified core subject, covering a broader area and 
!§!'Harold Alberty, Reorganizing the High School Curriculum, 
The Macmillan Company, New York, 1947, p. 154. 
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occuping a larger period of t~e in the daily time schedule. 
One teacher handles the class integrating the work of English 
and the social studies. This teacher gets to know the student 
well and therefore can act in the dual capacity of teacher-
counselor. 
The trends in the development of this second form of 
core curriculum have been well analyzed by Alberty in which 
!11 he has found four variations of the "core". 
1. The Unified Studies Approach: 
This is the integration of two or more subject areas 
into a single course. The boundaries of the subject 
areas are broken down and the course is taught as a 
broader area. 
2. The Culture-Epoch Concept: 
The culture-epoch concept concentrated upon relating 
the present with the past and involves not only 
English and social studies, but also science, mathe-
matics and the fine arts as well. 
!§! 
3. The Contemporary-Problem Core: 
"This program breaks completely with the cultural-
epoch or historical continuity approach. The central 
emphasis is placed upon problems of adult living, 
though in addition . to this emphasis the units 
studied are so developed as to relate closely with 
the problems of adolescent living." 
4. The Adolescent-Needs Core: 
The advocates of this type core curriculum base their 
program on the common needs, interests, and problems 
of adolescents in today's society. 
It is obvious that the adolescent-needs core is strictly 
student-centered in direct reference to their needs, interests 
and problems, and varies considerably from the other three 
variations. Since this type of core is the essence of a 
general education, whether taught as a separate core course 
!1/Alberty, Ibid. pp. 157-163. 
!§/Alberty, Ibid, p. 162. 
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{subject) or is integrated as in a uniried studies type organ-
ization, it seems to the writer that educators should strive 
to promote tne inclusion or it in all modern secondary school 
programs. The Harvard Committee states the following in re-
!2/ gard to a general education. 
ttThe term, general education, is somewhat vague 
and colorless; it does not mean some airy education 
in knowledge in general (if there is such knowledge), 
nor does it mean education for all in the sense of 
universal education. It is used to indicate that part 
of a student's whole education which looks first or 
all to his life as a responsible human being and 
citizen; while the term, special education, indicates 
that part which looks to the student's competence in 
some occupation.'·' 
The writer believes the most practical approach to reor-
ganizing a program of studies on the basis or a core curriculum, 
is to develop existing curricula into a curriculum of con-
stants and variables and depart from this point into a core 
curriculum organized as follows. 
The constants would be considered as the "core" or the 
new curriculum and would include certain subjects at each 
grade level which were felt needed by all youth in developing 
a basic understanding or problems in life common to all people 
in a rree society. This wcore" or subjects would include a 
core course at each grade level concentrating 1n the develop-
ment of student interests, needs and problems in home and 
community life, plus vocational planning. This single core 
course would be organized around the same problem areas as 
Alberty suggests in his curriculum of the adolescent-needs 
!2/The Harvard Committee, Op. Cit., p. 51. 
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core and would cover that aspect of a general educat~on which 
the Harvard Committee referred to as "that part o:f a. student's 
education which looks :first of all to his life as a responsible 
human being and citizen." (p. 20) 
The core (all o:f the required or constant subjects) 
would include all thesubjects needed for a general education 
including within the four years of high school subjects from 
the sciences, humanities, social studies, and finally the edu-
cation of the human personality (core course}. The remainder 
of the curriculum would be made up of elective subjects differ-
ing for each student, and allowing students to provide for 
r themselves those special interests and needs they felt neces-
sary in meeting their specific goals in life. This aspect of 
the core curriculum would be what the Harvard Committee refers 
to as a special education developing a student's competence or 
preparation for some vocation. (p. 20) 
The success of this type of core curriculum depends to a 
large extent upon an efficient and cooperative guidance starr 
1n every high school, oae which would work with students, 1 
teachers, parents and school administrators in helping each 
individual achieve a program of studies meeting both h.is common 
group needs and developing his special interests and aptitudes. 
5. Conclusions from Related Literature 
The writer will present a summary of the trends as he 
sees them as they are now in practice for the improvement of 
conditions found in our secondary school programs. 
1. A program of general education required of all 
students to help them discover and develop their 
eommon needs, individual interest, abilities, 
aptitudes and responsibilities, rights and duties 
to society. 
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2. The methods for achieving this general education 
vary from integrating subjects, as in a unified 
studies core, to developing a core curriculum with 
a core course included in the core at each grade 
level which is strictly student-centered, based ' 
upon their problems and needs. 
3. The program is found under such titles as core 
course, unified studies, social living, stem courses, 
general education, basic living, integrated program, 
common learnings and others. 
4. Students have an opportunity to meet their own 
specific interests and needs by electing special 
subjects such as foreign languages, sciences, mathe-
matics, the arts, vocational industrial subjects, 
business education, and others. 
5. The average class period has been extended in length 
in many cases to 60 minutes, with the trend to el~in­
ate study periods as such and double laboratory periods. 
This makes the administrator's job of scheduling the 
daily program easier and actually gives more time for 
each class per week, even when the number of class 
. ~·. 
meetings is reduced to four in the major subjects as 
is being done in many secondary schools. 
6.Many t~es the core curriculum is merely a modifica-
tion of a constants and variables curriculum, with 
the core serving as the required subjects, somet~es 
under a unified studies plan. 
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1. The trend is to abandon ready-made curricula, replac-
ing them with a curriculum which allows for extensive 
individual tailoring and at the same time provide for 
the core of common learnings, (core curriculum) 
8.When the multiple curricula are abandoned the method 
of scheduling classes changes from assigning students 
to subject classes on the basis of a falsely founded 
vocational division to a system whereby students are 
assigned to groups dependent upon their abilities and 
aptitudes in a specific subject area. 
9.The entire program or general education calls for a 
well-integrated guidance program 
CHAPTER I:ti 
ANALYSIS AND INTERPRETATION OF DATA 
Preparing the Tables.--The inquiry forms were used to 
make tabulations from which tables were prepared on such 
information as: (1) length of class day, (2) length of class 
period, (3) number of periods in a school day, (4) number of 
subject class meetings per week, (5) the status of the co-
curricular program, and (6) facts regarding the program of 
studies. 
For purposes of analysis the schools were divided in 
these tables into two groups: the reorganized schools and 
the traditional 8-4 schools. In many instances they were also 
arranged according to the average grade enrollment. 
Response to Inquiry Forms.--On November 16, 1954 inquiry 
forms were mailed to 125 high school principals. One week 
after the mailing of these forms 73 principals had returned 
their completed form. This represented a 58 per cent reply 
within one week. (Table I) By the end of the third week 
95 inquiry forms had been received which was equivalent to 
76 per cent. Tabulations were begun with a total of 106 




Table 1. Number and Per Cent of Inquiry Forms 
Returned in Each of the First Three 
Weeks and Succeeding Weeks of the Study 
Weeks Returns 
Number Per Cent 
lll _(21 ill 
First . ......... 73 58 
Second ••.••.... 11 9 
Third . ......... 11 9 
Later . ......... 11 9 
Total .•..•.•• 106 85 
Type of· Organization. --Before the tabulation was begun, 
the schools were divided into two groups: the traditional 
8-4 high schools and the reorganized type of schools. Only 
27 per cent of the schools were of the unreorganized 8-4 
organization, while 73 per cent of the schools were of the 
reorganized type. (Table 2) However, it should be further 
pointed out that only 3? per cent of the reorganized schools 
were or the typical 6-3-3 system. The other 37 per cent was 
made up of variations of the reorganized secondary school 
program. Within each of these two groups the schools were 
arranged from the largest to the smallest based upon the 
average grade enrollment for each school. 
Table 2. Number and Per Cent of Schools 
Replying According to Grades 
Included 
Grades Included Schools Replying 
Number Per cent 
{l) {2) {3) 
8-4 ....•.•...... 29 27. 
6-3-3 ••.•••••••. 37 35. 
6-2-4 .••.••••.•. 25 24. 
6-6 ..•.•....•... 14 13. 
7-5 ...........•• l 1. 
Total ••.•.••. 106 100. 
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Size of Schools.--Table 3 represents the schools included 
arranged according to the average enrollment. From this it 
can be determined that almost one-half or 49 per cent of the 
schools had an average of 150 or fewer students per grade. 
Thirty per cent of the schools had from 151 to 300 students 
while only 21 per cent of the high schools included 1n the 
study had an enrollment of over 350 students for a single grade. 
In examining this distribution of the schools it should be noted 
that the average grade enrollment reported most frequently is 
in the 51 to 100 group. Statistically the median grade enroll-
ment reported figured to be 152 students per grade. Since 
almost 50 per cent of the schools had an average grade enroll-
ment of 150 student.s or less this study is very indicative of 
the trends new found in the smaller secondary schools of Massa~ 
chusetts relative to the daily time schedules and the programs 
of study. 
Table 3. Number and Per Cent of Schools Replying 
According to Average Grade Enrollment 









451-500 . ............ . 
401-450 ....... ...... . 
351-4oO. • .......... ·-• 
301-350 •••.••••••.••. 
251-300 . ............ . 
201-250 . ............ . 
151-200 .••....•....•. 
101-150 .•.•••.••••••• 
51-100 ............. . 
1-50 . ............. . 
Total .••••••• 
Schools Replying 









12 ~tl30 10 11 
13 r:J~ 21 18 
106 100 
After establishing these criteria in tabU)ting the inquiry 
forms the writer prepared tables reporting the existence or 
non-existence of certain fundamental data which he feels are 
' necessary in order to determine the present status of the 
daily time schedules andprograms or· study as they now exist in 
the schools covered by this study. 
Length of school Days.--Betore ~aking the daily time 
schedule- into i.ts component parts it seems that first the 
lengths of school days should be determined as they are found 
to exist in the schools covered by this study. 
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The fact is definitely established that the majority of 
the high schools are operating on a school day of at least 
six hours. Fifty-eight per cent of the schools reported this 
fact. (Table 4) Fewer tnan one-third or 32 per cent of the 
schools have a school day of five and one half hours or less. 
Educators have been recommending a longer school day and have 
suggested a six and one half hour day as the length of time we 
should be working toward. W1th ten per cent or the schools re-
porting this length of day and 58 per cent reporting a six 
hour day it seems apparent that the longer school day is defin-
itely ga1ning in popularity. 
Table 4. Three and Four Year Schools Distributed 
.According to Average Grade Enrollment 
and Percentages Having Different Length 
of School Days. 
Average Grade Percentages of Schools Reporting 
Enrollment Length of School Day in Hours 
~.5 Hrs. 5.0 Hrs. 5.5 Hrs. 6.0 Hrs. 6.5 
(1) (2) (3) (4) (5) (6) 
3 Year Schools .. 
0-150 ..•....•• 1 2 7 22 4 
151-300 ...•... - 1 ~ 16 2 301-600 .•..... - - 9 1 
Over 600 ....•. - - - 1 -
Sub-totals ...• 1 3 14 48 7 
4 Year Schools •• 
0-150 ....•.•.• 1 2 3 5 2 
151-300 .•..••. 
-
1 2 5 1 
301-600 .•..... 
-
l 4 - -
Over 600 •.•••. - - - - -
Sub-totals •••• l q. 9 10 3 
Totals 2 7 23 58 10 
Hrs. 
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Length of Class Periods. - -From the tabulations the writer 
learned that the length of class periods ranged :from 38 to 60 
minutes, with 46 per cent of the schools using class periods 
o:f :from 41 to 45 minutes. (Table 5) It is generally accepted 
by educators today that a class period approximating 60 min-
utes is the best standard in order to use modern techniques 
y' 
most effectively. 
!)Roy 0. Billet, Herbert Blair, Helen B. Sullivan, J. Wendell 
Yeo, A Survey of the Public Schools of Harford County, 
Ma~land, Harford Board of Education, Bel Air, Maryland, 1946, p.g. 
Table. 5. Length of Class Period in Three and Four Year High Schools, Distributed 
in Percentages According to the Average Grade Enrollment. 
-- .. 
Length of Average Grade Enrollment 
Class 0-150 151-300 301-600 Over 600 
Periods Three Four Three Four Three Four Three 
Year Year Year Year Year Year Year Total 
~chools Schools Schools Schools Schools Schools Schools 
{1) (2J l3J {l+J l5J lbJ l7J {tjJ l9J 
~0-4o Minutes ..•• 10 ~ 2 1 3 2 - 23 1-45 Minutes •..• 16 10 4 9 3 - 46 
46-50 Minutes ••. • 3 2 7 2 2 - - 15 
51-55 Minutes .•.• 2 
-
4 - 2 - 1 9 
56-60 Minutes .•.• 1 1 3 2 1 1 1 7 
·- - -----· 
,_._ . 
' .• -··· . -
Total •••• • • • • 100 
31 
Since 69 per cent of the schoofs reported a class period of 
45 minutes or less, it is apparent that much revision in the 
length of a class period must take place before the schools 
can operate an up-to-date educational program using modern 
teaching techniques and practices which require a longer class 
period. Only 16 per cent of the schools operate a schedule 
using 51 to 60 minute periods. 
Number of Class Periods.--Almost one-half or 48 per cent 
of the schools are running a daily time schedule consisting 
of seven periods. {Table 6) 
Table 6. Three and Four Year High Schools Distributed 
According to Average Grade Enrollment and Percentages 
Having Different Numbers of Periods to the ·School Day. 
Grades Included Number of Periods in School Day 
and 
Average Grade 5 6 7 8 Enrollment 
(1) (2} {3) (4) (5) 
Three Year Schools 
0-150 . ................ 
- 3 5 5 
151-300 .•••••..•.••.. 
- 5 4 -
301-600 •.••••••.••••• 
-
2 2 1 
Over 600 •.•••..•••••• 
- - - -
Sub-totals •.•• 10 11 6 
Four Year Schools 








Sub-totals ••.. 2 25 37 9 
Totals . .......... . 2 35 48 15 
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Thirty-five per cent if the schools use a six period school 
day, while but two per cent of the high schools in the state 
covered by this study have only five periods in the school 
day. The writer would like to point out that better than 
one-half of the 48 per cent of the schools with the seven 
p·eriod days have average grade enrollments of less than 150 
students, again showing that the smaller high schools do 
exert a positive influence in setting the standards for the 
other schools to follow. 
This study does prove that almost 50 per cent of the 
schools operate within a seven period day with class periods 
ranging from 41 to 45 minutes duration. (Tables 5 and 6) 
Upon closer study it is determined that 31 per cent of the 
schools have class periods lasting from 46 to 60 minutes, 
while but 23 per cent have class periods of less than 40 
minutes. This shows very definitely that the trend in ' second-
ary schools is in the direction of extending the length of 
each class period. One benefit gained from the longer class 
period is that it is possible to cut the number of major class 
meetings to four rather than the usual five weekly meetings. 
Fifteen per cent of the schools are now following this practise. 
(Table 7 ) Ten per cent of this fifteen per cent is repre-
sented by schools with an average grade enrollment of from 
151 to 300 students which shows that high schools considered 
as medium to large are able to carry on efficiently this 
modern type of time schedule which by virtue of its organiza-
tion lends itself to more effective t eaching techniques. 
Table 7. Number of Class Meetings per Week for Major Subjects in Three 
and Four Year High Schools, Distributed in Percentages According 
to Averag~ Grade Enrollment. 
--- -
Number of Average Grade Enrollment 
Class 
Meetings 0-150 151-300 301-600 Over 600 Per Week 
Three Four Three Four Three Four Three 
Year Year Year Year Year Year Ye~r Total 
~chools ~chools Schools Schools Schools Schools Schools 
(1) (2) (3) (4) (5) TOT (7) 18) (9) 
4 • • .•••••••• 4 1 7 3 - - - 15 
5 . ......•.•.• 32 12 14 6 15 5 1 85 




Ten per cent of those schools scheduling only four class meet-
ings a week for major subjects have class periods ranging from 
51 to 60 minutes, with the other five per cent using class 
periods of from 46 to 50 minutes. These facts establish con-
clusively that the trend has begun to extend the length or 
subject class periods upwards to 60 minutes and at the same 
time reduce to four the number of major subject class meetings 
weekly. The schools .following this trend are gaining an ex-
tra period per subject each week in the time schedule. Assum-
ing that the class periods are 50 minutes in length meeting 
four times a week, these schools have exactly the same number 
of minutes of instruction a week as they would have had with 
40 minute period meetings daily. By extending the class 
period to 55 minutes or more and scheduling major subjects 
only four times in a week, there is not only a gain of one 
period in each of these cases, but at the same time there is 
added at least 20 extra minutes of class instruction to every 
major subject each week. In a forty-week school year this 
would add approximately an extra 13 hours and 20 minutes of 
class time to each class normally meeting five times weekly, 
with a 4o minute period. Another advantage gained from ex-
tending the length of a class period is in the elimination of 
double periods for laboratory science courses. Periods of 
approximately one hour have proven satisfactory and adequate 
for the type of scientific experiments carried out in the 
average high school science class. 
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From this study it has been definitely determined that 
the majority of the schools (85 per cent) are sticking to 
the five periods weekly of class instruction. Since 15 per 
cent reported the four-period system., it looks as if the 
number following this trend is significant enough to state 
that the practice is definitely gaining and will become more 
popular in the next few years. 
Administration of the Co-curricular Program.--The next 
part of this study concerns itself with information relative 
to practices used in administrating the c·o-curricular pro-
gram. Eighty per cent of the schools reported the existence 
of an organized co-curricular program. (Table 8) 
Table 8. Percent of Three and Four Year High Schools Having 
and Organized Co-curricular Program; with the 
Number of Activity Periods per Week, Distributed 
According to Percentages. 
Grades Per Cent 
Number of Activity 
Periods Weekly 
Included Having 1 2 3 4 5 Varies CoCurricular 
Program 
(1) _{2} (3) (4) (5) (6) (7) (8) 
Three Year 
Schools •.•••. 58 12 7 12 4 32 7 
Four Year 
Schools •••••• 22 7 2 2 - 14 1 
Totals .•••••••• 80 19 9 14 4 46 8 
Almost one-half or 46 per cent of the schools schedule an 
activity period each school day. The next most common frequency 
for activity periods is one each week with 19 per cent of the 
schools following this system. The schools preferring this 
practise consider an activity period as strictly a club period 
and usually schedule activities such as the student government, 
band, orchestra and glee club during some other time in the 
time schedule and do not include these activities as clubs. 
Many of the schools interpret the activity period as time for 
all other school activities other than classes, and schedule 
these activities during this period. Too often this activity 
period has been considered as a dumping ground in the time 
schedule for squeezing in incidental and administrative pro-
blems. The activity period should have a definite function 
in the total school program. It is no longer considered as an 
"extran but rather a de:finite and vital part o:f every child's 
education. Koos states the following in reference to the eo-
curricular program: 
"The present tendency is to recognize positive 
educational value in the extracurriculum {co-curriculum), 
to promote pupil-initiated projects, and to capitalize 
for educational growth the natural social and creative 
propensities of youth. "Y 
Fifty-siX per cent of the schools schedule the activity 
period as a regularly scheduled period each day, while nine 
per cent add a period to a school day during the week when an 
activity period is needed. (Table 9) Twenty-three per cent 
of the schools reported that they shorten all class periods 
during an activity day in order to make time available for 
-gjLeonard V. Koos, James M. Hughes, Percival W. Hutson, 
William C. Reavis, Administering the Secondary School, American 
Book Company, New York, 1940, p. 130. 
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the activity period. Four per cent or the schools work an 
activity period in to the time schedule during the noon lunch 
p-eriod., while three per cent om1 t a period once a week and use 
this time for an activity period. The schools following this 
procedure rotate the periods so that only once in every six 
or seven weeks is the same. class period omitted. 
Table 9. Methods for Scheduling Activity Periods in 
Seventy Eight of the High Schools Reporting 
on This Item., Expressed 1n Per Cent 
Method of Scheduling Activity Period 
llJ 
1. A regular~scheduleQ period each 
day . ............................... . 
2. An added period to a day during 
the week . .......................... . 
3. On an activity day all the other 
· class periods are shortened in 
order to make time available ••••.•• 
4. It is worked into the time 
schedule during the noon lunch 
periods . .......................... . 
5. Omit a period one day per week 
and rotate the period weekly ••••••• 
6. Did not specify method ••..••••.•••. 










Freedom in the Election of Subjects.-- The degree to 
which students are allowed freedom in the election of school 
subjects has long been a controversial issue among educators, 
It can be learned from the review of related literature in 
Chapter Two that the primary dif'ference among the various 
types of' existing curricula is based upon the extent to which 
students are allowed freedom in planning their program of 
studies. Forty -five per cent of the schools in this study 
allowed students to select any of the subjects in the total 
program of studies regardless of their course or curriculum. 
(Table 10) All but two of the schools reported definitely 
the existence of elective subjects available to all students. 
In answer to a question asking whether or not students en-
rolled in a specific curriculum could elect, under guidance, 
subjects found in a different curriculum, 92 per cent of the 
schools answered in the affirmative. It is in the smaller 
schools, (those in which the average grade enrollment is 
fewer than 150 students), where students are not allowed the 
freedom to elect any of the subjects in the total program of 
studies. As recalled(Table 3), 49 per cent of the total number 
of schools were found to be in the smaller school category. 
It . is within this group that 31 per cent of the schools do 
not allow freedom in the election of subjects from the total 
program of studies. This is partially attributed to the some-
what limited facilities found in these schools. 
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Table 10. Students in Three and Four Year High Schools 
Who Are Allowed to Elect Any Subjects from 
the Total Program of Studies, Distributed 
According to Average Grade Enrollment in 
Per Cent. 
Grades Included Elect Any Subjects in 
and Program of Studies 
Average Grade 
Yes No Enrollment 
(1) (2} (3} 
Three Year Schools 
0-150 . ................ 12 22 
151-300 . .............. 14 7 
301-600 ••••••••••.••.• 5 11 
Sub-totals ••..• 31 40 
Four Year Schools 
0-150 . ................ 6 8 
151-300 . ............. •' 5 5 
301-600 •••.•••••..•••• 3 2 
Sub-totals .•••• 14 15 
Total . .............. 45 55 
Restrictions Placed upon the Program of Studies.--A further 
investigation into restrictions placed upon the programs of 
study was included in the inquiry form and it was found that 
20 per cent of the schools were allowing students to elect only 
those subjects found in a particular curriculum. {Table 11) 
This is not to contradict the figure of 92 per cent allowing 
students to elect 1 under guidance, subjects in another course 
or curriculum, but rather brings out one of the shortcomings 
as a result of curriculum divisions. As previously mentioned 
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the ruling is made in 20 per cent of the schools that students 
may elect only those subjects listed for a particular curri-
culum; however, in many instances due to practicality or neces-
sity this must be overlooked. 
Table 11. Three and Four Year Schools Having Specific 
Restrictions in the Program of Studies, 
Reported in Per Cent. 
Restrictions 
(1) 
Students may elect only 
those subjects listed 
in his curriculum •..••• 
In order to elect a 
subject of' another cur-
riculum, a student must 
change his curriculum 
to the one of·fering the 
desired subject •.••..•• 
Each curriculum has its 
own specific require-
ments, which all en-
rolled students must 
meet . ................. . 



















In this study nine per cent of the schools reported that a 
student in order to elect a subject of another curriculum, 
must change his curriculum to the one offering the desired 
subject. We also find that in 71 per cent of the schools 
each curriculum does have its own specific requirements, which 
all students enrolled in the curriculum must meet. 
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Frequency of a Core Course in High Schools.--Since the 
writer adheres to the school which believes in the theory 
that the core-curriculum is founded upon certain common basic 
experiences needed by all youth, being an imperative part of 
their general education; it was decided to include items in 
the inquiry form which would indicate the progress being made 
in the development of core-curricula in Massachusetts. The 
common basic experiences which are relt needed by all youth 
are often taught in a single course sometimes known as the 
"core course" or some other form of a group guidance experi-
ence. An item was included in the inquiry form which asked 
principals to indicate to what extent, if any, they were us-
ing such a core course. For those schools answering this item 
a total of 63 core courses or group guidance programs were 
found to exist 1n grades 9 through 12 in the 106 schools parti-
cipating in the study. This number included both required and 
elective programs. (Table 12) These 63 courses were offered 
in a total of 44 high schools. The fact is also brought out 
that core courses or similar programs are more popular at 
grades 9 and 12 than at any other grade levels. It is very 
conclusive from this study that core courses are usually re-
quired subjects rather than elective, asshown by the fact that 
of the 63 core courses only 14 were elective and 49 required. 
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Table 12. Required and Elective Core Courses in Three 
and Four Year High Schools Reported by 
Frequency for Each Grade Level. 
Grades Included Grade Level 
9 10 11 12 Total 
{1) (2) (3) (4) (5) (6) 
Three Year Schools 
ReqUired .••..••.•.•• 11 11 8 9 39 
Elective ••..•••••••. 2 2 2 3 9 
. ·-·· 
.. ~ .~ 
Sub-total .••.• 13 13 10 12 48 
Four Year Schools 
Required ..•..•••.•.. 5 1 1 3 10 
Elective •....••••••• 1 1 1 2 5 
Sub-total ••.•• 6 2 2 5 15 
Total . ............ 19 15 12 17 63 
Methods of Assigning students to Classes.--In theory a 
core curriculum is designed to meet the individual needs of 
every student as well as the common. basic experiences, or 
group needs which society requires of youth today, in order to 
live harmoniously and intelligently with all peoples of the 
free world. In order to meet these two needs each child must 
have a program of studies designed for himself in order to 
insure that he is being given the best possible education that 
can be offered to him. To reach this end the writer :feels 
that the interests, abilities and aptitudes of every student 
must be the primary :factors influencing the building of a pro-
gram o:f studies for each youth. When these factors have been 
established, and not untiL then, the school authorities, 
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parents and student build together a tailored made program 
which meets the child's own needs and the common basic needs 
or his group. A very important contribution that the school 
can make to the success or f'ailure of each child's program is 
to insure that the child is placed in classes where he can do 
his best work. Every child should be assigned to subject 
class divisions on the basis of his abilities and aptitudes, 
and not just placed conveniently by the principal in a class 
division which works into the master time schedule with ease. 
In this study a comparison was made of the two most common 
methods employed when assigning students to subject class di-
visions. Sixty-two per cent of the schools stated that the 
students were assigned to classes on the basis of the curri-
culum in which they were enrolled, while 38 per cent of the 
schools reported students were assigned to classes on the 
basis or "ability groupingsu. (Table 13) 
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Table 13. Methods of Assigning Students to Classes in 
Three and Four Year High Schools Reported 
in Per Cent. 
Method o~ Assigning Three Year Four Year Total 
Students Schools Schools 
{1) (2) (3) {~} 
Students are assigned 
to classes on basis of 
curriculum in which 
they are enrolled .••.. 46 16 62 
Students are assigned 
to classes according 
to ability groupings •• 26 12 38 
Total . .......... 100 
With the abolition of multiple curricula, the second 
method of assigning pupils to classes is a natural outgrowth, 
and one which the writer feels should be the ultimate goal 
strived for by all secondary school administrators. 
Eighty-two or 77 per cent of the high school principals 
participating in this study felt each student in his school 
had a program of studies arranged by himself, his parents, 
and school officials, that would meet his own needs as well 
as those general needs felt needed by all people in a free 
society. The other 23 per cent had no comment to make on 
this item. 
CHAPTER rv 
SUMMARY AND CONCLUSIONS 
Validity or the Study.--A total of 106 or the 125 
principals contacted participated in the study. An 85 per 
cent return 1n . this type of study is high. The findings are 
indicative of existing conditions in the high schools of the 
state, insofar as the items included in the inquiry form and 
other sources and data used, are concerned. 
Status of the Daily Time Schedule 
1. Length of School Day: 
The present status for the length of the school day 
comes close to approximating what the majority of educators 
consider as ideal for the modern secondary school. It is 
generally recommended that the school day be six to .six and 
one-hal f hours in length. 
2. Length of Class Periods: 
This study showed that the schools in the state lag 
far behind a modern time schedule when using class periods of 
35 to 45 minutes duration. Sixty-nine per cent of the schools 
have class periods in this category. 
3. Number of Periods in the School Day: 
Almost one-half of the schools have seven periods in 
a day, and a little over one-third use a six period day. Very 
few schools have only five periods and fifteen schools operate 
with an eight period day. 
-45-
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4. Number of Weekly Class Meetings for Major Subjects: 
The schools in the state are very slow at changing the 
number of subject class meetings per week. However, unless 
the length of the class period is 55 to 60 minutes it is not 
advisable to lessen the weekly number of class meetings from 
five to four. Eighty-five per cent of the schools still re-
tain five meetings weekly for major subjects. 
5. Cocurricular Program~ 
Most schools do have a well organized co-curricular 
program (80%). The trend seems to be in the direction of one 
activity period daily. 
Status of the Program of Studies 
1. Election of Subjects in the Program of Studies: 
Almost half of the schools allow students, under 
guidance, to elect any of the subjects in the total program of 
studies. However, the majority of schools do have pre-planned 
multiple curricula. Students must elect one of these curricula, 
and then elect only subjects from specific choices within the 
given curriculum. Most of the schools interpret this set-up 
as freedom in the election of subjects, rather than freedom in 
the election of subjects within a given curriculum under a 
multiple-curricula organization. Eighty per cent of the schools 
did report that in most cases and under guidance, students were 
allowed to elect certain subjects from a curriculum other than 
his own. All of the schools using the multiple-curricula re-
port each "course 11 has its own specif1c requirements which all 
enrolled students must meet. 
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2. The Core Course: 
Slowly the core course is becoming a part of the pro-
gram of stuclies. When iBcluded in the program it is most 
always a required subject. Its mo.st frequent use, as deter-
mined by this study, is in grades nine and twelve. 
3. Methods of Assigning Students to Classes: 
The method of assigning students to classes on the 
basis of their curriculum division prevails in 62 per cent of 
the schools. The writer believes that this situation persists 
because it is the path of least resistance when using the 
multiple curricula. Class assignments based on curriculum 
divisions are a natural outgrowth of a multiple curricula. 
4. The items of the inquiry form have been summarized in 
Table 14, a copy of which has been sent to each participating 
principal. 
APPENDIX 
Table 14. Summary Sheet o~ Study Sent to Participating 
Principals. 
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Item from Inquiry Form Frequency Per Cent 
{1) 
... Number of Schools Contacted .• 
Number o~ Schools Replying. 
8-4 Schools ....•.••• 
Reorganized Schools. 
. . . . . . 
. . . . . 
. . . 
. . Length of School Day •• 
4. 5 Hours .•....•.. . . . . . . " .. 
5 Hours .... 
5.5 Hours. 
. . . . . . . . . . . . . . . 
. . . . . . ... . ..... 
6 Hours ...••••• . . . . . . . . . . ... 
6.6 Hours •. . . . . 
Number of Periods in the School Day •. 
5 .. . . . . . 
6 .•.••.•••• 
7 ..•.... •· 
8. 
..... . . . . ... 
. . . . . . . 
. . . . . . . 
. . . . . . ... 
Length of Class Periods ••.••• . . . . . . 
35-4o Minutes.. . •.. ..... 
41-45 Minutes ...••••••. . . . . ... 
.. . . . . 
.... 
46-50 Minutes .. 
51-55 ~nutes .•. 




. . . . . . . . 
. . . . . . . 
. . . . . 
No •• .•. . . . . 
Schedule 
Yes. 
Double . Periods •• . . . . . . . . 
. . . . . . . . . . . . . . . . . . . 
. . . . 
.... 
No •• .... . . . . . . . . . . . . . . 
Number of Weekly Class 
Major Subjects. 
4 •. . . . 
5 ...•....... . . . 
Meetings for 
. . . . . . 
. . . . . . . . 
Schedule Regular Study Periods . . . 
Y~s ••. .••. . . . 
No • ••. ~ .•••••••••• -••••••.•••••. 
Status of Organized Co-curricular 
. . . . 
. . . 
Program •. . . . . . . . . . . . . . . . .... ... 
Yes .. 















































Table. 14. (Continued) 
Item from Inquiry Form 
(lJ 
Number of Activity Periods •...••••.•••• 
1 . .................................. . 
~ .................................. . 
3 .•.....•.•.•••.• ·• ...•.....••..•..•. 
~- ..............•................... 
5 . .................................. . 
Method of Scheduling Activity Periods .• 
1. A regularly scheduled period each 
day • •.••.•••..• ._ ••••••••....•.•.• 
2. An added period to a day during 
the week . .........•.............. 
3. On an activity day all the other 
classes are shortened in order to 
make time available .••••..••••••• 
4. It is worked into the time 
schedule during the noon lunch 
periods . ......................... . 
5. Omit a period one day per week 
and rotate the period weekly ••••. 
6. Did not specify method •••.•••.••. 
Students Can Elect Any of the Subjects 
in the Program of Studies, Regardless 
of Course or Curriculum ....•••••••••.•• 
Yes • •..•••..•.••.•.•••••.••••••.•..• 
No • •••.••••••••••••••••.•••••••.•••• 
Elective Subjects Part of the Program 
















Yes. . . . . • . • . • • • . . • • . • . . . . • . • . . • . . • . • 90 
No .••.•••..••••.•••••••. .., . .. • . • .. • . • . • 2 
Opportunity for Students to Elect 
Subjects in a Different Course or 
Curriculum from Which Enrolled ••.•.•••• 
Yes . .•.•.••..•••.••.•.••.••...•...•.• 
No . • , .••.•••.••••••••.••• -· ••••••••.•• 
Restrictions in the Programs of Study •. 
1. Students may elect only those 
subjects listed in his curriculum 
2. In order to elect a subject of 
another curriculum a student must 
change his curriculum to the one 
offering the desired subject ••••. 
3. Each curriculum has its own 
specific requirements, which all 



























Table 14. (Concluded) 
Item from Inquiry Form 
(lJ 
Core Courses or Group Guidance (Status of) •.•.• Programs . . . . . . . . . • • 




9 ... . . . . . . . . . . . . . . . . . . . . . . . . 
10. 
11 •. . . . 
. . . . . . . . . . . . . . 
. . . . . . . . . . . . . 






. . . . . . . . . . . .. ·-.. 
9 •..•..••..••••.• . . 
10 . .... .. . . . . .. 
11 .• . . . . . . . . . . . . . . . . . . . . . . 
. . . . . . . . . . . . . . . . 
Total . ...................... . 
Number of Schools Reporting Use of Such 
a Program. . ............ . ................ . 
Methods for Assigning Students to 
Classes .•.•.•..•••••••• . . . . . . . . . . . . . 
. . Curriculum Division .••• 





















LIST OF PARTICIPATING SCHOOLS 
Abington High School 
Abington, Massachusetts 
Adams High School 
Adams, Massachusetts 
Amesbury High School 
Amesbury, Massachusetts 








Athol High School 
Athol, Massachusetts 
Ayer High School 
Ayer, Massachusetts 
Belchertown High School 
Belchertown, Massachusetts 
Belmont High School 
Belmont, Massachusetts 
Beverly High School 
Beverly, Massachusetts 
Blackstone High School 
Blackstone, Massachusetts 
Bourne High School 
Bourne, Massachusetts 
Bridgewater High School 
Bridgewater, Massachusetts 
Brockton High School 
Brockton, Massachusetts 
Brookline High School 
Brookline, Massachusetts 
Cambridge High and Latin 
Cambridge, Massachusetts 
Rindge Technical School 
Cambridge, Massachusetts 
Charlemont High School 
Charlemont, Massachusetts 
Chatham High School 
Chatham, Massachusetts 
Chelsea High School 
Chelsea, Massachusetts 
Chicopee High School 
Chicopee, Massachusetts 
Concord High School 
Concord, Massachusetts 
Holten High School 
Danvers, Massachusetts 
Dedham High School 
Dedham, Massachusetts 
Dighton High School 
Dighton, Massachusetts 
East Bridgewater High School 
East Bridgewater, Mass. 
Easthampton High School 
Easthampton, Massachusetts 
Oliver Ames High School 
Easton, Massachusetts 
Fall River High School 
Fall River, Massachusetts 
Fitchburg High School 
Fitchburg, Massachusetts 
Framingham High School 
Framingham, Massachusetts 
Gardner High School 
Gardner, Massachusetts 
Boston Un~v~ra1tft~f 
Scllool of EO.uoa'bitq . 
· L i brarYi .....-:::= · 
Glouc~ster High School 
Gloucester, Massachusetts 
Searles High School 
Great Barrington, Mass. 
Greenfield High School 
Greenfield, Massachusetts 
Hopkins Academy . 
Hadley, Massachusetts 




Hatfield High School 
Hatfield, Massachusetts 
Haverhill High School 
Haverhill, Massachusetts 
Wachusett Regional School 
Holden, Massachusetts 
Holyoke High School 
Holyoke, Massachusetts 
Hudson High School 
Hudson, Massachusetts 
Ipswich High School 
Ipswich, Massachusetts 
Lancaster High School 
Lancaster, Massachusetts 
Lawrence High School 
Lawrence, Massachusetts 
Leicester High School 
Leicester, Massachusetts 
Leominster High School 
Leominster, Massachusetts 
Dittleton High School 
Littleton, Massachusetts 
Ludlow High School 
Ludlow, Massachusetts 
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Lynn Classical High School 
Lynn, Massachusetts 
Lynn English High School 
Lynn, Massachusetts 
Malden High School 
Malden, Massachusetts 
Marlborough High School 
Marlborough, Massachusetts 
Maynard High School 
Maynard, Massachusetts 
Medford High School 
Medford, Massachusetts 
Melrose High School 
Melrose, Massachusetts 
Middleborough High School 
Middleborough, Mass. 
Milton High School 
Milton, Massachusetts 
Natick High School 
Natick, Massachusetts 
New Bedford High School 
New Bedford, Massachusetts 
Newburyport High School 
Newburyport, Massachusetts 
Newton High School 
Newton, Massachusetts 
Northampton High School 
Northampton, Massachusetts 
North Attleborough High. 
North Attleborough, Mass. 
Northbridge High School 
Northbridge, Massachusetts 
Oak Bluffs High School 
Oak Bluffs, Massachusetts 
Orleans High School 
Orleans, Massachusetts 
Peabody High School 
Peabody, Massachusetts 
Silver Lake Regional School 
Pembroke, Massachusetts 
Petersham High School 
Petersham~ Massachusetts 
Pittsfield High School 
Pittsfield, Massachusetts 
North ~incy High School 
~uincy, Massachusetts 
~ .) 
Quincy High School ;'_, 'F ''; 
Quincy, Massachusetts 
Reading High School 
Reading, Massachusetts 
Revere High School 
Revere, Massachusetts 
Salem High School 
Salem, Massachusetts 
Saugus High School 
Saugus~ Massachusetts 
Scituate High School 
Scituate, Massachusetts 
Sheffield High School 
Sheffield, Massachusetts 
Shrewsbury High School 
Shrewsbury, Massachusetts 









Stoneham High School 
Stoneham, Massachusetts 
Sudbury High School 
Sudbury, Massachusetts 
Swampscott High School 
Swampscott, Massachusetts 
Taunton High School 
Taunton, Massachusetts 
Tewksbury High School 
Tewksbury, Massachusetts 
Wakefield High School 
Wakefield-, Massachusetts 
Waltham High School 
Waltham, Massachusetts 
Wareham High School 
Wareham, Massachusetts 
Watertown High School 
Watertown, Massachusetts 
Wellesley High School 
Wellesley, Massachusetts 
Westborough High School 
Westborough# Massachusetts 
West Bridgewater High School 
West Bridgewater, Mass. 
Westport High School 
Westport, Massachusetts 
West Springfield High School 
West Springfield, Mass. 
Weymouth High School 
Weymouth, Massachusetts 
Williamsburg High School 
Williamsburg, Massachusetts 
Winchester High School 
Winchester, Massachusetts 
Winthrop High School 
Winthrop, Massachusetts 




INQUIRY ON THE D A.ILY TIME SCEEDULE 
OF SECONDARY SCHOOLS IN MASSACHUSETTS 
Name of Sohool 
----------------------------------------------------------------------
~ . Address ______________________________________ __ 
Name of Principal 
------------------------------------------------------------------
I. Organization. 
A. Please underline the type of vertical organization in your school system: 
6-3-3 6-2-4 8-4 6-6 (,ther 
(Please name it) 
B. Encircle the grades in your high school and report the enrollment for each 
grade: 
9. 10. ll. 12. 
------------- ------ --------- ----------------
~II. The Daily Time Schedule 
A. Your school day begins at? ; closes at? 
---------
Ij. How many periods in your school day? ••• , •••••••••••••.•••• 
C. What is the length of each period? •..•••••••.•••• (minutes) 
D. Hmv long is each pupil allowed for lunch?........ (minutes) 




I~ "Yes"--could you please explain the type used? 
F. Do vou schedule double periods for some subjects? Yes No 
-------- -----
If "Yes" please fill in the chart below listing the period that each 
subject meets per week. 
Name of Subject Periods per Week 
.-
G. On the average, how many periods per week do your major subject classes 
me et? . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . periods 
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H. Do you schedule regular study periods? •••.•••••••. Yes No 
--------- --------
I. Do you have an organized co-curricular program? ••• Yes No 
--------- --------
1. If "Yes": 
Is it part of the daily time schedule? ••••• Yes No 
--------- --------
2. How many of these activity periods do you have per week? 
3. Please check the method of scheduling this period: 
( ) A regularly scheduled period each day. 
) An added period to a day during the week. ~ ) On an activity day all the other classes are shortened to 
make time available. 
( ) It is v1orked into the time schedule during the noon lunch 
periods 
Others (Please specify) 
------------------------------------
III. The Program of Studies. 
A. Are students free to elect any of the subjects in the total program of 
studies regardless of their course or curriculum? Yes No 
--------
1. If a student is enrolled in a specific curriculum or course, are 
there any elective subjects? ••..••••••••.•.• Yes No ______ __ 
2. If a student is enrolled in a specific curriculum or course, is 
he able under guidance, tc elect subjects in another course 
or curriculum? .•..............•.......•.. · ... Yes No ________ __ 
B. Please check the following items that apply to your program of studies: 
( Students may elect only those subject3 listed in his particular 
curriculum. 
( ) In order to elect n subject listed in another curriculum a student 
must also change his curriculum to the one that offers the subject 
that he wishes. 
( A core course or group guidance program is a required subject for 
all students on the grade level encircled. 
Grades: 9 10 11 12 
( ) A core course or group guida~ce program is an elected subject 
for students in t~e grades encircled below. 
Grades 9 10 11 12 
( ) Each curriculum has its own specific requirements which all 
students enrolled in it must meet. 
( ) Students are assigned to classes on the basis of the curriculum 




( ) Students are assigned to classes according to "ability grouping" 
(reading ability, academic aptitude, special aptitudes needed for 
the subject, etc.) 
( ) Each student has a program of studies arranged by himself, parents 
and school officials, that will meet his own personal needs as 
well as those general needs felt needed by all people in society. 
c. Any additional comments concerning your program of studies will be deeply 
appreciated. 
IV. ( ) For my cooperation in this study--please send me a surnrnary of your 
findings. 
WINTHROP HIGH SCHOOL 
Winthrop, Massachusetts 
November 15, 1954 
I would like to make a study of a representative number 
of senior high schools in Massachusetts to find out the pre-
sent status of secondary school programs of study in our state. 
I am doing this study in connection with my graduate work at 
Boston University. 
I would like to include your school in this study and would 
appreciate most sincerely your cooperation. Your part in this 
project will require only about ten minutes of your time--to be 
spent in filling out the enclosed brief inquiry form, and tbe 
mailing to me a copy of your printed or mimeographeo "Program of 
Stuoies" in the enclosed stampeo, self-addressed envelope. 
When this stuoy is completed I would be happy to send you a 
copy of my findings in return for your cGoperation. 
My sincerest thanks to you for any help you may be able to 
give me in this study. 
Very truly yours, 
John W. Wynn 
Enclosures 
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WATERTOWN HIGH SCHOOL 





French 1 C, G 
Italian 1 C, G 
Spanish l C, G 
Latin 1, 2 
Algebra 1, 2 
Geometry 
Applied Mathematics 
Biology C, G 
Physical Sciences 











4 or ~ 
4 or ~ 
4 
3 
1~ Type. Personal iyr. 
Electricity 1 



































Required Subjects Pt. 
English 3 5 
u. S. History 5 
Pupils preparing for 
college may take the 
U. S. History in Grade 12 
Electives 
French 2 C, G 
Italian 2 C, G 




Applied Mathematics 2 
Chemistry C, G 
*Physics G 




Office Practice 1 
Retail Store Sales ~~­





















Art 2 2 
3 
or 3 
Mechanical Draw. 2 2 
Physical Ed. Boys 
Physical EeL Girls 
Boys Glee Club 
or ~ 






*Physical Sciences a prere-
-Quisite. 
*U. S. History required of 
-all. College Preparatory 
pupils may take it in 
Grade 12. 
Pupils choosing for Grade 
11 may also select from 
the subjects listed for 
Grade 10. 
WATERTOWN HIGH SCHOOL 
PROGRAM OF STUD . .·IES 1S)54-1955 (Concluded) 
Grade 12 
Required Subjects Pta. 
English 4 
Health and First Aid 1 
Electives 
French 3 01 G 
Spanish 3 c. G. 
Latin 4 
Solid Geometry !yr. 
Trigonometry iyr. 
Rev. College Math. 
Physics C 
*Aeronautics 
~u. s. History 
Prob. of Democracy C,G 
Bookkeeping 3 
Shorthand 2 and 
Transcription 
Typewriting 3 . 
Office Machines ~~. 
Sr. Bus. Traini~ br. 
Office Machines 2 y-r. 





Sociology & Occup. Inf. 
Home Management 




































3 or 5 
Mech. Drawing 3 
Health and First Aid 
3 
1 
*General Physics a prerequisite. 
*U. S. History requ1red 1 if not taken in Grade 11. 
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Pupils electing for Grade 12 may also choose from subjects 
listed for Grades 10 and 11. 
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PENTUCKET REGIONAL SCHOOL 





Civics Core Course 
Variables 
Home Economies I 
Algebra I 















Pds. Required Subjects 
4 English 
2 - Physical Education 
4 Biology 
Variables _ 
4 Home Economics II 
4 Geometry I 
4 General Math. II 
4 Latin II 
4 French I or II 
4 Spanish I 
3 Typing I 
4 Related Arts I 
4 Agriculture II 
2 *Industrial Arts II 
4 _ '~*World His tory 
2 General Business-
4 Personal Typing 
4 Art II 





















*Includes Household Mechanics 
*f'Includes Economic Geography 
- -or any 9th grade elective 
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PENTUCKET REGIONAL SCHOOL 





U. S. History 
Variables 
Home Economics III 
Family Living 
Algebra II 
Latin III , 
French I, II, III 
Spanish I or II 
Shortharid I 
Typing I, II 
Of'f'iee Practice 
Salesmanship 
Related Arts II 






Business Law & Geog. 
Dramatics 
**Termination Course for 
students not going to 
college. 
Or any 9th, lOth grade 
elective. 
Grade 12 







~ Physical Education 






















Home Economics IV 8 
Family Living 4 
Solid Geom.-Trig. 4 
French III 4 
Spanish II 4 
Shorthand II 4 
Typing I, II, III 4 
Bookkeeping 4 
*Industrial Arts IV 8 
Fbysics 5 
Chemistry 5 
*Includes Household Mechanics 
Or any 9th, lOth, or 11th 
grade elective. 
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BRIDGEWATER HIGH SCHOOL 













Gen. Bus. Training 
Industrial Arts I 
Agriculture I 
Home Economics I 















































Physical Education 5 5 3 1 
Electives 
Latin II 5 
French I 5 
Algebra II 5 
General Math II 5 
World History 5 
Economic Geography 5 
Typing I 5 
Industrial Arts II 2-6 
Agriculture II 15 
Home Economics II 2-6 
Mech. Drawing II 2-4 
Art II 2-4 
Music Appreciation 1 
Band 2 
Orchestra 2 
Driver Education 2 
Glee Club 1 
















BRIDGEWA'l'ER HIGH SCHOOL 
PROGRAM OF STUDIES 1954-1955 (Concluded) 
Grade 11 Grade 12 
Reguired SubJects Pds. Pts. Required SubJects Pds. Pts. 
English III -s- -s- English IV 5 5 
u. s. History 5 5 Pro b. of Democracy 5 5 
Physical Education 3 1 Physical Education 3 1 
Electives Electives 
tatln III 5 5 French III 5 5 
French II 5 5 Solid Geom. -Trig. 5 5 
Plane Geometry 5 5 Applied Math IV 5 5 
Modern History 5 5 College Chemistry 5 5 
Speech Arts 5 5 Practical Chemistry 5 5 
College Physics 5 5 Office Practice 5 5 
Practical Physics 5 5 Shorthand II 5 5 
Shorthand I 5 5 Bookkeeping II 5 5 
Bookkeeping I 5 5.!. Home Economics IV 2-6 2-6 Typing II 5 22 Industrial Arts IV 2-6 2-6 
Applied Math III 5 5 Agriculture rv 15 10 
Home Economics III 2-6 2-6 ~- Mech. Drawing IV 2-4 i:~i Industrial Arts III 2-6 2-6 :Art IV 2-4 
Agricu1 ture III 15 10 Personal Typing 5 12 2a 
Mech. Drawing III 2-4 l-2t -.Music Appreciation 1 1 
Art III 2-4 1-2 ·orchestra 2 1 
Music Appreciation l 1 Band 2 l 
Orchestra 2 1 Glee Club 1 1 2 
Band 2 1 Driver Education 2 1 
Glee Club 1 1 Any lOth or 11th grade 2 Driver Education . 2 1 subject 
Any lOth grade subject 
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SHREWSBURY HIGH SCHOOL 



































































SHREWSBURY HIGH SCHOOL 




U. S. History 
Physical Training 
Electives 









































Prob. of Democracy 
Mathematics--
Sol. Geom. & Trig. or 



























GLOUCESTER HIGH SCHOOL 
PROGRAM OF STUDIES 1954-1955 
Grade 9 Grade 10 
Reguired SubJects Pds. Pts. Reguired SubJects Pds. Pts. 
English I xl T 5 English II A-B -y --s--
World Geography x2 ·5 5 World History x4 5 5 
Mathematics x3 5 5 Physical Education II 2 1 
Physical Education I 2 1 (Girls) 
Military Training I 4 3 (Boys) 
Electives Electives 
Art I 5 3 Art II 5 3 
Art I, Brief Course 3 2 Fine Art I 10 6 
Crafts A 1st Sem. 5 2t Art Appreciation 5 5 Crafts B 2nd Sem. 5 22 Mech. Drawing II 5 3 
Mech. Drawing I 5 3 Bookkeeping I 5 ~i Mech. Drawing Typewriting I 5 Brier Course 3 2 Personal Type. 3 12 General Business 5 51 French I or II 5 5 Laboratory x5 iyr. 5 12 German I or II 5 5 A foreign language may be Latin I or II 5 5 
started in grade 9 with Spanish I or II 5 5 
the approval of the Clothing I 5 5 
. Guidance Department Foods I 5 5 Homemaking 5 5 Homemaking for Boys 
Algebra I 5 5 (i year) 5 2t General Math 5 5 Plane Geometry 5 5 
Band (Boys) 2 1 Music Appreciation 5 ? Chorus 1 1 Chorus 1 2 2 Glee Club (Boys} x7 2 1 Glee Club (Boys or 
Orchestra 1 1 Girls) x6 2 1 
General Science 5 5 Orchestra 1 1 
Biology 5 5 
Advanced Physical 1 Education (Boys) 1 2 
or or 
2 1 
GLOUCESTER HIGH SCHOOL 
PROGRAM OF STUDIES 1954-1955 (Concluded} 
Grade 11 
~uired Subjects Pds. Pts. 
lish III A-B-C-xl -s- -;-
u. s. History and 
Civics 5 5 
Militarf Training II (Boys) 4 3 
Electives 
Art III 5 
Fine Art II 10 
Blueprint Reading 3 
Architectural 
Drafting I 5 
Machine Drafting I 5 
Bookkeeping II 5 
Typewriting II 5 
Business Arithmetic (! year) 5 
Machine Practice A 5 
Salesmanship ( lyr. ) 5 
Shorthand I 5 
Driver Education 
( 9 weeks) 5 
French I, II, III 5 
German I, II, III 5 
Latin I, II, III 5 
Spanish I, II, III 5 
Advanced Clothing A 5 
Advanced Foods, A 5 
Family Living {i yr.) 5 
Algebra II 5 
Music Theory 5 
Chorus 1 
Glee Club (Boys or · 
Girls) x7 2 
Orchestra 1 
College Chemistry 6 































Required Subjects Pds. Pts. 
English IV A-B-C -s- -s-
Military Training III (Boys) 4 3 
Electives 
Art IV 




Drafting II 5 
Machine Drafting II 5 
Elementary Accounting 5 
Office Practice 5 
Machine Practice Bore 5 
Shorthand II 5 
Transcription 5 
Business Organization (! year} 
Economies (!yr.) 
Merchandising x6 
Retail Selling x6 
French II, III 
German II, III 
Latin II, III, IV 
Spanish II, III 
Advanced Clothing B 
Advanced Foods B 
Review Math 
Solid Geometry (lyr.) 
Trigonometry (!yr.) 
Chorus 









































BEVERLY HIGH SCHOOL 



















Shop I (including 
Science & Drawing 
Foods and Nutrition 
General Art I 
Commercial Art I 
General Crafts I 
Jewelry and Metal Crafts 
Mechanical Drawing 









































Drama Workshop (1st !yr.) 
Oral Communication 
Radio Workshop 
(Last half year) 
Psychology (! year) 
Plane Geometry 
General Math III 
Chemistry 
Physiology (i year) 
Fundamentals of Electronics 













Shop II (including 
Science & Drawing 
Clothing & Design 
General Art II 
Commercial Art II 
General Crafts II 
Jewelry and Metal Crafts 
Mechanical Drawing 








































BEVERLY HIGH SCHOOL 
PROGRAM OF STUDIES 1954-1955 (Concluded) 
Grade 12 
Required Subjects Pts. 
English IV -s-
American History 5 
Physical Education 1 
Electives 
Drama Workshop (1st !yr.) 1 
Oral Communication 2 
Radio Workshop 
(Last half year) 1 
Problema of Democracy 5 
Solid Geom.-Plane Trig. 5 
Advanced Alg.-Plane Trig. 5 
General Math IV 5 
Physics 5 
Senior Science 5 
Fundamentals of Electronics! 
Latin II & IV 5 
French II & IV 5 
Spanish II 5 
Personal Ty~ewriting 3 
Economics {~ ~.) 5 Business Law {i yr.) 
Bookkeeping II 5 
Office Practice 7 
Consumer Education 5 
Transcription 5 
Secretarial Practice 7 
Retail Information 5 
Retail Practices 10 
Woodworking III 5 
Metalworking III 5 
Shop Drawing III 1 
Home & Family Living 5 
General Art III 1 
Commercial Art III 1 
General Crafts III 1 
Jewelry & Metal Crafts 1 
Mechanical Drawing 1 
History and Appreciation 
of Music 2 
Band 2 
Orchestra 1 
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